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Abstract  
 
The Council of Europe has developed the Common European Framework of Reference 
(CEF), a common basis for the elaboration of language syllabuses, curriculum guidelines, 
examinations, textbooks, etc. across Europe. We will describe how this taxonomy can be 
applied in a European Language Portfolio (ELP) for higher education with students of 
Business English.  We will discuss how the descriptors determined by the CEF can be 
used for specific domains and comment on our development of a digital ELP for Language 
and Communication for Specific Purposes (LSP) on the basis of a pilot study with students 
of Business English at the Faculty of Economics at the K.U. Leuven, Belgium. 
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‘It is therefore desirable to develop a Common European Framework 
of Reference (CEF) for language learning at all levels, in order to 
promote and facilitate co-operation among educational institutions in 
different countries; provide a sound basis for the mutual recognition 
of language qualifications; assist learners, teachers, course 
designers, examining bodies and educational administrators to 
situate and co-ordinate their efforts…which would allow school-
leaving certificates from one European country to be recognized in 
other European countries’.     

from: The ABC of the CEF, 
Ch 1 The political and educational context of the CEF 

 
 

The Council of Europe has developed the CEF to provide a common basis for the 
elaboration of language syllabuses, curriculum guidelines, examinations, textbooks, etc. 
across Europe. It comprehensively describes what language learners have to (learn to) do 
in order to use a language for communication and what knowledge and skills they have to 
develop so as to be able to act effectively. As such, the CEF (2001) sets out to provide a 
comprehensive framework for all aspects of language learning/teaching at all levels in all 
types of schools for all age groups in all member countries of the Council of Europe. 
Furthermore, the CEF promotes language use, comprising the actions performed by 
persons who, both as individuals and social agents, develop a range of competences, both 
general and specific communicative language competences. It values the workplace as it 
considers competences in relation to topics relevant to the specific domains of learners, 
stimulating them to activate those strategies which seem most appropriate for carrying out 
the tasks to be accomplished.  
 
Portfolios have been used for a long time by people in different kinds of professions, with 
the basic aim of documenting a person’s achievements. In their portfolios, artists, 
architects, designers, show evidence of their best practice and demonstrate how their 
skills have developed over the years. The European Language Portfolio (ELP) has similar 
aims with regard to a learner’s language competence. ELPs show a learner’s progress, 
and are the practical outcome, at the individual learner’s level, of the theoretical 
framework. A language portfolio, which is kept up to date, is a useful educational tool 
which can be presented on many occasions (Lenz, 2004): when changing to another 
educational sector, beginning of a language course, making an application for a new post, 
etc… It is a tool which is more useful and better documented than traditional documents 
such as a diploma and certificates (Ris, 2005). 
 
As in higher education Language for Special Purposes (LSP) and a preparation for 
languages in life-long learning is envisaged, the CEF seems very well applicable. In what 
follows, we will first briefly explain the CEF and the use of ELP as its practical counterpart, 
and then, by means of a pilot study, indicate how a digital portfolio was designed and 
implemented. We refer to the attachment in which an electronic version of our digital ELP 
is displayed. 

1 The CEF as a useful taxonomy 
The CEF is not normative, on the contrary. It tries to facilitate the communication about 
language use in a multicultural and plurilinguistic context. The original mission of the CEF 
was to include all communicative skills in a transparent and coherent way for various 
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levels of language proficiency in international communication. This mission is a very 
general one and it might be argued that it is perhaps hard to grasp such an all-embracing 
field. In the context of Language for Special Purposes (LSP), it is usual to start from the 
needs of the learners in their (future) workplace and in this way specifically to define the 
scope.  Recently, surveys have been carried out to determine specific needs of specific 
groups (Heeren and Milis, 2004). So, one might expect that a taxonomy for this group 
would be very concrete. However, most people involved in language learning and 
language teaching, and also in LSP, find it difficult to describe their language competence 
in such a way as to make it clear to other people what language skills they actually desire. 
What does the writer of a job ad mean by saying ‘to be fluent in German both written and 
oral’? One might also wonder what the real company needs are. Language competence is 
traditionally defined and measured with reference to school exams, the number of years 
spent learning but this indication does not offer a standardised, transparent measurement. 
The CEF with its six levels does (Lenz, 2004). These levels are, firstly, A-levels for basic 
users (A1 Breakthrough and A2 Waystage), secondly, B-levels for Independent users (B1 
Threshold and B2 Vantage), and thirdly, C-levels for Proficient Users (C1 Effective 
Proficiency and C2 Mastery). These six proficiency levels are not defined on the basis of 
knowledge about a target language but with a concern for what people at various levels 
‘can do’ (‘can do’ statements) in the process of acquiring a language. For this reason there 
are no specific inventories of lexical items, no lists of grammar and no lists of topics for any 
of these proficiency levels, instead there are descriptions of skills and competences (also 
grammatical and lexical) necessary in communication (1). This is the core of the CEF: it is 
transparent and applicable.  
 

The CEF is a taxonomy for flexible use. The taxonomy itself is hierarchically 
structured, here referred to as a ‘tree’. At the highest level of this tree, there are the six 
major levels which are indications of performance. Ranging from A1 to C2 (see attachment 
ELP, Passport). Per level, there are global descriptions of competence, skills-based ones 
and sub-skill-based ones to help the user identify these skills. These illustrative descriptors 
are very general. They can be discussed by the learners-users and used for self-
assessment. We refer to the passport section of our ELP to illustrate how these online 
available descriptors (e.g. by means of the Europass and the Dialang placement test) are 
an actual help to learners to define their levels. However, the meta-language used to 
formulate the definitions may not always be easy for learners and teachers (2). 

 
A language user may perform at different levels with regard to different skills e.g. 

reading, listening, oral and written production, spoken and written interaction. As such, it 
would be fully acceptable to state that one is at a C1 level for reading but at a B1 level for 
written interaction. Therefore, at the second level of the tree, there are the skill-based 
descriptions, which are much more specific (see attachment, ELP, Biography). For 
example, these sub-skill-based definitions of competence name situations in interaction 
such as information exchange (conversation, informal discussion, formal discussion and 
meetings), goal-oriented cooperation (reaching consensus), transactions to obtain goods 
and services, understanding native-speaker interlocutors, interviewing and being 
interviewed. All in all, there are about 31 categories for the definition of the six levels of 
proficiency A1-C2.  

 
Next to the competence levels, there are also five reference levels (range, accuracy, 

fluency, interaction and coherence), each with their additional categories which describe 
the quality of language on the individual levels (see attachment, ELP, Biography). In 
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communication for specific and special purposes these categories define fluency. They 
are, firstly, linguistic competence as regards the quality of language, secondly, pragmatic 
competence showing how well speakers can structure a conversation and formulate their 
message in a coherent way, and thirdly, strategic competence showing how speakers can 
compensate for gaps and deficits and maintain communication. Here the language and 
lexical repertoire (= general linguistic and vocabulary range) is taken into account with 
control and accuracy at the level of vocabulary, grammar, phonology and orthography. 
Each of these is described. On the whole, comprehension and interaction have a higher 
priority than accuracy in production. 

 
With these more than fifty skill and competence-based categories the teacher/trainer 

has a useful checklist from which to select. And here the teacher comes in: teachers use 
their expertise to make a useful selection for the purpose of course design, course 
materials and tests. All in all, it is the teacher who advises a set of actions and activities, in 
short, the tasks of an action-oriented approach. It is the learner who chooses what and 
how to perform these tasks. The teacher is responsible for the learning environment and 
context, the learner for the learning outcome. The question arising here is twofold: by 
which tool can the teacher mediate her selection and which needs are crucial to the LSP-
learner?  

 
A communicative approach is crucial to the CEF and should thus stand out in the 

ELP. LSP students learn to express their own ideas, wishes, and opinions in their field of 
interest. They have a social or personal reason to speak and what/how it is said is 
potentially interesting or useful to the participants. Their aim in participating in a course is 
not just to get a good mark.  They concentrate on content and the impact of what they say. 
In a task-based approach, content must be correct, whereas the general language level 
may still prove ’under construction’. So, there are scales of language levels. The question 
arises how to translate the scaling into action. If a learner can set his targets and 
objectives on what to improve by a specific time, the scales get into action. Here too, a 
format such as the ELP by which language learning objectives and intercultural 
experiences can be recorded and formally recognised will help the learners in formulating 
their objectives.  

 
Distinguishing between oral and written interaction and production, reading and 

listening skills, strategies and quality, the CEF aims at offering a skeleton for use in 
various situations, for various needs, by different audiences. Therefore the descriptors of 
the CEF are by definition formulated in a general way. In LSP, these descriptors ought to 
be reformulated for its language learners/users to actually use the descriptors to compose 
their ELP. These ELPs will in the end find their way to the workplace by means of job 
applications. Official language certificates based on these CEF levels will confirm the self-
assessment of the students in their portfolio and function as a basis for mobility across 
Europe. So, the relevance for a particular group of both the competence levels and the 
reference levels have to be operational and specific descriptors developed. Our students 
indicate that according to the Dialang test they may score very well within the higher, 
general levels, but they realise that they lack specific competence and skills to function at 
these levels within the domains of economics. In other words, a C1 level in general English 
is ‘easier’ for them than a C1 in Business English.  
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2 A practical ELP 
 

It is at the personal learning process and achievement level that ELP plays a crucial 
role. The idea of an ELP came up in 1990, and the ELP and CEF projects were both 
launched in 1991 at a symposium in Rüschlikon/CH. Since then, the Language Policy 
Division of the Council of Europe has been developing the European Language Portfolio 
project. The ELP was launched during the European Year of Languages in 2001. The 
Council of Europe recommends a portfolio for all by 2010. We refer to the websites of the 
Council and to previous publications (Baten, 2004) for more background information. 

 
It is essential to realise that a portfolio is not only meant for assessment. Two basic 

functions can be distinguished: a pedagogic function and a documenting/reporting one. As 
such, an ELP is a good tool to motivate learners by acknowledging their efforts to extend 
and diversify their language skills at different levels of their choice (pedagogic function). 
Moreover, it provides a record of the linguistic and cultural skills acquired by the learner 
(documenting and reporting function, based on the CEF levels).  

 
There are basically three different functions of a portfolio, depending on its use and 

purpose as a presentation, developmental or evaluating tool. A presentation portfolio is a 
binder with actual samples of finished work referred to in an overview called dossier. It is a 
showcase useful at job interviews, scholarship applications etc. A developmental portfolio 
is less useful to employers but offers the opportunity to the learners to keep track of their 
own learning process. Reflection is central. It has to be integrated in the course of 
learning. Such a portfolio is mostly used in training sessions. An evaluating portfolio will 
enable the coach/trainer to follow up the learner and give formative feedback. Also results 
of tests are entered.  

  
In our portfolio version, we have combined the three functions: we keep track of 

previous achievements and record them all in the passport section (evaluation). In the 
biography (development) we explicitly refer to tasks and goals set for specific courses by 
the learner in consultation with the teacher. Finally, the dossier includes a roadmap of 
meaningful tasks tailored to the learners of which the learners themselves give proof by 
adding samples (showcase). A portfolio can be more or less steered by the teacher. In this 
respect the autonomy of graduate students would be greater than that of a freshman. A 
statement of a graduate student of ‘business economics’ may indicate the evaluation of 
this approach as he reported on his portfolio as follows (Baten, 2003)  “Finally we are not 
only asked what we want to learn but also how we want to proceed”. So, portfolios help 
students to define their own objectives and contents, choose their own procedure and 
timing and formulate their reflections on learning. Consequently, it is obvious that the role 
of the tutor is redefined into ‘coach’ and that a wide range of ELPs for FL is possible, not 
only because of the different functions of portfolios but also because of the different types 
of learners (from primary school to higher education, general, professional and vocational) 
and learner styles (holistic vs. serial learners).  
 

3 A digital ELP for business purposes: a guide for learners? 
 

The CEF emphasises that multidimensionality and modularity are key concepts in 
developing a sound basis for linguistic diversification. Users of the CEF are encouraged to 
state diversity in the development of plurilingual and pluricultural competence. The more 
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they are applied to a particular target group, the more transparent the descriptors and 
levels become to the workplace. It is in this customisation that the ELP shows to what 
extent it fulfils a need. So, the underlying considerations for developing a customised 
portfolio are: How can the general descriptors of the CEF be translated to students and 
representatives of the workplace so that they may understand the various competence and 
reference levels? Which profiles of students can we distinguish in higher education? How 
are portfolios integrated in the curricula, course books and assessments of students? Do 
students like to use them?  
 

The options taken in various contexts should be compared and discussed. 
Therefore we are in contact with the universities of Milan (3) where a digital version is now 
being tested and Helsinki (Hilden, 2005) where work is in progress. We also cooperate 
with the ICT section of our university as the digital version was developed as part of a 
larger pilot study set up at the KULeuven to implement portfolios in various faculties within 
the platform Blackboard. This platform is being piloted to underpin some core problems of 
working with portfolios in general viz. organisation and timing (management system), 
content management and quality management.   
 

We will here report on our own findings, by means of a pilot study on the 
development of a digital ELP in Blackboard for students of Business English. We have first 
reflected on the design, implementation and outcome of our customised electronic portfolio  
and then formulated requirements for a digitalised version. 

4 The implementation of ELP at KULeuven 
 

On the basis of David Little’s original design (Little, 2001), our own curriculum within 
the Faculty of Economics, and thanks to our many encounters with colleagues in the field, 
we started experimenting in 2001 at graduate student level (Baten, 2003) with a group of 
thirty students. The ELP was a Word document, available on Blackboard.  Throughout the 
different adaptations the core remained the same but the actions and tasks were adapted 
per group. Above all, we aimed at a practical, feasible and a well-integrated concept of 
portfolio, which was flexible in the hands of the learners and would give them the 
opportunity of sitting in the driver’s seat of their own learning. Phased consulting (from 
illustration to induction to interaction), a learning platform, tutorials, regular performance, 
attitude building and ‘corrected’ documenting formed the proven bricks to have a portfolio 
effectively and successfully compiled by autonomous learners. Awareness, self-access, 
efficiency, recording, group and peer support, database management indeed resulted 
(Baten, 2004a). When we could confirm our hypothesis that these students welcomed 
portfolios, we implemented the ELP in other groups as well (2nd Bachelor, 3rd Bachelor, 
1st/2nd Master), enlarging the total group to three hundred and fifty students and composed 
three versions of an ELP for Business English.  We focused on the communicative 
competence and language skills needed by future managers. As such, students taking 
three consecutive classes of Business English could accumulate a portfolio over the 
different semesters, and could refrain from starting a new one every time they signed up 
for a class. We integrated the ELP in blended learning and self-assessment (Baten, 
2004b) as this proved a major condition for success. The challenge lay in the 
quality/quantity ratio. Before, we had worked with a small group of about thirty students. 
Personal contact between tutor and student could easily take place (see Baten, 2003, 
2004a and 2004b for concrete examples of how it worked in practice). To achieve the 
same results with a larger group, the challenge was to partly replace the personal contact 
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by a digital environment and thus reduce the time investment on both teacher and learner. 
So, we set up a pilot study with a group of commercial engineers in information technology 
(volunteers) that signed up for the course D329a: Business English (first master of 
commercial engineering). 

4 Pilot study  
 

We developed a digital portfolio that was implemented for pilot testing in Toledo +, 
which is the content module of Blackboard.  The Blackboard Content System allows 
students to create an on-line folder structure in which they can store documents and items. 
On the basis of this folder structure, it is possible to build a portfolio thanks to the portfolio 
tool in Toledo+.  
 
As business students, they were part of the larger group that worked with an analogue 
version of the ELP. Other studenst before had strongly approved of the use of portfolio 
(Baten, 2003) but we first asked this test group to evaluate their experience with the 
customised version of the portfolio for D329a. We then developed a digital version and 
asked this group to evaluate the adapted version. We applied ‘double loop’ learning which 
means that a newly found solution is re-evaluated after adjustments. In this way we 
applied three iterations until the result was approved of. The conclusions of the first 
evaluation stated the need for a user-friendlier portfolio as to clarity, navigational structure 
and transparency. From a first inquiry and our own reflection on the use of ELP and the 
use of a digital version, the following requirements emerged.  
 

4.1 Requirements of an ELP for business purposes 
 

1) Portfolios have to be integrated100 per cent in the course itself.  
The ELP is explained at the beginning of the academic year (term). Students use the 
feedback of their tutor and peers and their own reflections to evaluate and plan their 
further learning. The objectives of the course are clearly mentioned in the biography 
section of the portfolio. Students indicate their (development in) language proficiency and 
needs and formulate a proposal on how to proceed.  There are specific objectives and 
qualifications for language use in their field of Business English.  

 
2) ELPs should be time saving 

The results of midterm tests, feedback sheets on tasks, samples of best performance are 
added by the students themselves as they proceed.  
Templates and checklists are devised to help students manage their learning process. 

  
3) Teachers are concerned coaches 

Proposals of students are taken seriously. If a result of a task is not up to the expectations 
of the students, they can take up the task again or redefine the proposal. In the middle of 
the term, the teacher checks on the portfolios to trace students’ special interests and 
needs (and explicitly mentions this to students). She helps out with problems. Students 
welcome such a check as they need to learn how to work with an ELP.  
 

4) Students acquire confidence and trust  
Although we have always tried to indicate both the strengths and the weaknesses to 
students, we need an objective tool to help students learn how to trace their progress, how 
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to show their best qualities and how to quote from a teacher’s and a peer’s assessment  in 
a managed and reflective way. Assessment is not solely the business of the teacher any 
more, but also of the learner. It is essential to indicate that evaluations of the student’s 
output by peers belong in the final assessment. It not only makes the evaluation system 
transparent and open to all, it also communicates to students that their opinions and 
reflections are valid and that a learning community is created. Evaluating memos written 
by their peers and the subsequent post-partem reports are available to all parties 
concerned. These are well-grounded insights and reflections. As students show samples 
and can indicate what they have achieved, in relation to their initial diagnosis and the 
comments of their peers, they actually build confidence in what they know they can do well 
and realise what they need to work on further, without having to hide it.  

   
5) Management, exchange and interaction among groups for learning materials is 

essential in creating a powerful learning environment 
The tutor needs a range of off-line and online tools and materials to readily provide for 
different learning needs. As this may be quite demanding, a team of tutors should be 
responsible for a group a students. Furthermore, students can learn a lot from samples 
from fellow students because they have to learn how to organise themselves and how to 
achieve results. As the portfolio is personal, they have to show what the personal 
achievement is. Hopefully, there will not be too much plagiarism.  

 
6) Evaluation of end-performance in class is essential to check on achievement and 

build peer-related criteria of evaluation and motivation  
This performance is a varied set of tasks and simulations, preferably in a carousel system. 
The added value of ‘carousel’ is the learning curve: groups will complete all assignments 
at different moments for different purposes and contents. In this task-based approach, 
students learn to share responsibilities, increase the authenticity level and leave space for 
personal choice, involvement and expertise. It is the student who needs the opportunity of 
a success experience to record in his portfolio. The content of these tasks is supplied by 
the students, in relation to the objectives (in the case of business students: conducting 
meetings, giving presentations, training, and developing writing skills). It is their work. As 
group work is involved, part of the portfolio relates to group marks. Co-operation is one of 
the essential strategies. 

 
7) ELPs should be as short as possible 

The biographical notes should present the essential items of the learning process. 
These notes belong to the private domain of the student. Students can send in partial 
proposals for approval in order to follow and follow-up the learning process. The corrected 
proposals can be included in the final ELP together with the dossier. In fact, the teacher 
does not have to deal with the biography, unless the student asks him/her in class or at the 
tutoring sessions. The part of the portfolio that needs to be scrutinized by the teacher is 
the dossier.  
 

The relation between the different parts of the portfolio should be kept as simple as 
possible. First of all, students should state their first diagnosis in their biography. It is 
thanks to this self-assessment that students can formulate their proposal. The biographical 
reflection is an essential part of the portfolio: one should first of all decide which path to 
take, it is only when this decision is made that it becomes clear how to walk the path. The 
proposal identifies the strengths and weaknesses of a student and also defines the 
roadmap of further progress. This progress is proven in the dossier, which contains the 
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proper evidence. When the dossier is completed the students draws up the final self-
assessment, first by adding the levels reached in the language passport and then by 
making their final approval in a conclusion.  
 

 
8) ELPs should include qualification certificates for acquired subskills.  

As students need to show their language proficiency at job interviews and need certificates 
for study grants abroad, an up-to-date qualification of their actual levels, within their field of 
study is often requested. An LSP-ELP portfolio should state within the general descriptors 
of the CEF what the student has actually achieved, also as to subskills (see portfolio). The 
advantage of compiling a joint portfolio over several terms is that all certificates on the 
attained sub-skills within the specific courses, spread over Bachelor and Master’s degrees, 
can be included.  
 

4.2 Requirements of a digital ELP for Business Purposes 
 
 

1 Portfolios have to be integrated in the course itself for 100 per cent.  
The ELP is referred to in the course notes (hints) and in the courseware as an essential 
part. Portfolio templates are available online (Blackboard) and in print (course notes). 
Students have to take some diagnostic tests in a computer lab for completing the portfolio 
sections (helped by the teacher, if necessary).  
 

2 ELPs should be time saving 
An electronic device for stocktaking is essential.   
Templates are used to reduce the workload on both the student’s and the teacher’s side.  

 
        3 Teachers are concerned coaches 
For Erasmus grants and scholarship applications, electronic forms are available: the 
Diploma Supplement, the Mobility document of the official EuroPass and the Certificate for 
Business English. They can automatically be retrieved and added to the letters of 
recommendation teachers regularly have to supply. 

 
 
   4 Students acquire confidence and trust  

By giving access to other students, peer evaluations may be elicited. In this way, students 
learn to share their accomplishments in order to receive comments. Also teacher 
assessment should be solicited by the learner. By making the portfolio digital it should 
provide the means to easily and efficiently share documents as well as entire portfolios; in 
that way it is easier for the student to receive feedback. Furthermore, digital sharing not 
only saves time, but also costs, by cutting back the efforts necessary to share the portfolio. 
 

5  Management, exchange and interaction among groups for learning materials is 
essential in creating a powerful learning environment 
A well-organised learning platform very well serves these purposes. 

 
6 Evaluation of end-performance in class is essential to check on achievement and 

build peer-related criteria of evaluation and motivation 
A link with the syllabus or programme of the organising institution is provided.  
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7 ELPs should be as short as possible 

The first pages of the portfolio should be the essential ones. All explanation should pop up 
by means of hyperlinks, when required. Only few pages of the ELP need to be checked by 
the teacher; most of them can be electronically sustained. A database system should 
enable this automatic browsing. Electronic formats have the advantage that they can be 
stored and updated. The passport is already fully digital and enables the students to save 
the last ELP version. As students do not like to show their draft work, a folder of work in 
progress should be available. Students indicate themselves what is open to their peers 
and teachers. The system should also help them in deciding what and how much will be 
kept for the final ELP e.g. by indicating the different versions of one task. 
 

8 ELPs should include qualification certificates for acquired subskills. 
These should be downloadable, unchangeable and exportable.  They contain a digital 
signature of the student, the institution and the trainer. 

4.3 Adjustments of the digital ELP further to pilot testing 
  

 
A first step of improvement was the creation of templates and an adaptation of the 

navigation. A modular structure is used instead of a linear one. There are nine separate 
templates. These 9 templates are the basic building blocks of a portfolio. They are 
timesaving and also provide a clear structure for the users.  
 

First, there is the Title sheet, followed by a Welcome that is quite personal, and 
clarifies the meaning of the portfolio for the user. Then the CV follows. The Curriculum 
Vitae is the downloadable, adopted and adapted template from the Europass site, which 
helps students to correctly complete a CV according to Anglo-Saxon standards in a faster 
way. The latter remark is crucial. If we want students to adopt portfolios as a second skin, 
portfolios must keep likely added values of efficiency. As to the Biography there are two 
adaptations. Firstly, since students found it difficult to fill in the different levels in the 
original version of the biography, we added a hyperlink structure that links every 
competence with the appropriate CEF competence level. In that way, it is only a matter of 
picking out the right competence level. Diagnostic tests are available to help students (eg 
c-tests, Dialang, courseware and urls suggested by the tutor). Secondly, there are three 
columns in the biography with a different date to track the progress. Students can use 
smileys to indicate whether or not they like this performance level. The actual classes the 
student follows and the course material are applicable here. A student can indicate his 
achievements at different points in time, which adds to the long-term use of the portfolio. In 
the Proposal students have to fill in their personal objectives and how they will proceed, 
based on their biography. The Language Passport is also adopted from the Europass 
Language Passport, developed by the Council of Europe (2004). It is provided via 
Blackboard as well. The Dossier template offers an electronic index that refers to all 
inserted documents necessary to prove the level within a business context.  Five main 
categories are given with according subdivisions. By pointing out the subdivision, it should 
be clear to students where to put which document. In the Conclusion students draw up a 
personal post mortem report of their performance as displayed in their portfolio. The 
relationship with the original proposal should be consistent. The Certificate template shows 
a customised lay-out of an official and institutional certificate. It should be included in the 
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portfolio and filled out by the tutor in charge. It is possible to add more than one certificate 
if different achievements are judged. 
 

These templates were submitted under a proper folder in Blackboard and 
downloaded by students. Implementing these templates in Toledo+ facilitated sharing a 
portfolio and giving comments. We asked students to fill in a questionnaire reflecting on 
the user-friendliness of the new portfolio (Results shown in Graph 1). 
 

Conclusions Evaluation
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Graph 1: Results of the evaluation 
 

All participating students in the project stated that the new templates were more 
explanatory (see clarifying), better structured and better laid-out. 81% of the students 
thought that the extra templates like ‘welcome’, ‘proposal’ and ‘conclusion’ improved the 
quality of their portfolio. 90% of the students thought it was an advantage that it was now 
possible to add content in Toledo+ (and be able to automatically collect samples of their -
best- work in different formats, texts and databases, as well as their visual and audio 
recordings). 81% approved of the facility to save these documents over several (course) 
years. The added value of the bare templates implemented in Toledo+ was estimated at 
80%.  
 

Overall, the students judged the new portfolio 32% better than the old one. In the 
European version, the suggested order is first a passport, then a biography and finally a 
dossier. Our pilot study revealed that students have problems with completing their actual 
status in the passport if it comes first. Therefore, we suggest postponing the passport. Our 
proposal is twofold. First provide a welcome page, with the CV added. This page will 
personalise the portfolio. Then the biography has to be taken up as an integral part of 
classes. So, students first work bottom-up and tailored with the descriptors, then they draw 
up a proposal, review it in time as the course goes on. Only as a result of the dossier, will 
they complete the passport, at the end of their course, followed by their personal approval.  
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5 Discussion  

5.1 Future requirements of an ELP for Business Students 
In an LSP context, interaction strategies and communication are crucial. Heeren 

and Milis (2004) have pointed out that engineers in small and medium-sized enterprises 
make heavy weather of linguistic nuances and consequently have difficulty coping with the 
exact understanding and formulation of messages when convincing or refuting. These are 
experienced as very difficult in commercial interactions and in negotiations. It is not the 
terminology that hampers the communication but rather the culturally bound aspects. In 
LSP courses there is still little room for coherent training in this field. The CEF encourages 
social interaction but solid illustrative descriptors of intercultural competence within the 
levels have not yet been formulated (Catteeuw and Coutuer, 2005).  

 
As a result of this pilot project we developed a demo that contains a full manual for 
teachers and students on how to implement a language. It is not dependent on Blackboard 
and can be used in form-based or open source environments. It can be downloaded from 
the website. Also a manual for handling the Blackboard application is available for 
teachers and students. In the coming academic year, we will try out the application and the 
manual with all master students who opt for this course of Business English and further 
refine the implementation together with the ICT department of the KULeuven. We will 
provide the option to add other languages as well, as business students need to prove 
their proficiency for French FL and also choose to take up German and Spanish FL. 

5.2 Future requirements of a digital ELP 
The ELP enables the language learner to regularly update his/her knowledge and skills 
concerning one or more (specific) language(s).  On the basis of the comments of the 
students, the requirements stated were refined and will further be taken into account as we 
are still in the course of implementing a full on-line sustaining system in the learning 
platform Blackboard. Especially in the dossier section, it would be very handy if grades 
automatically appeared from the database. Specific for Blackboard, direct linking of on-line 
tests results can be obtained with the testing device Question Mark.  Furthermore, 
students should be able to manage their biography in such a way that dossier contents 
automatically result. In a further step, also a model-learning path could be suggested to 
the student on the basis of the initial diagnosis and the statements in the biography. It 
would facilitate a first and a revised version of the proposal.  
 
Some shortcomings, specific to the Blackboard environment should be overcome as well, 
e.g. an advanced search, interactive index function, graphical design and automation. 
These were revealed when we submitted the ELP to the Quality Guide (Lasnier, 2003). 
The analysis showed a relatively high score on the quality curve (between 75 and 100%) 
primarily because the e-ELP helps the learners make a step forwards in the direction of 
competence based learning but only 50 % on the design. First of all, there are limited 
graphical options within the Blackboard environment. Most of the work has to be done by 
the students themselves (e.g. making files, adding the templates, completing the contents 
and the scores). It would be more convenient if the competency levels in the Biography 
would be operational by means of radio buttons or drop down menus. In this respect, the 
Europass site offers a good example of a much more advanced automated way of 
assisting the learner. E.g. upon completion of a template, students can upload and export 
a final version of their CV.  
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6 Conclusion 
Portfolios are widely applied. The CEF is a very useful taxonomy, unique in its kind 

and only applicable to languages. Bringing both together and applying it to the wide 
domain of language for special purposes is an added value we should not underestimate. 
We therefore subscribe the slogan ‘A portfolio for all by 2010”. In the near future, 
customised applications should be within reach of all.  Teams of trainers, developers and 
designers should document, exchange, compare and refine their findings to display a 
wider array of ELPs for different domains, purposes and languages within LSP. One 
domain that would be of particular interest for ELP development is English for Academic 
Purposes.  Here English is the lingua franca, used across may domains for international 
exchange and cooperation, where benchmarking is needed and efficient  tools valued. 
Designing, implementing and testing new technologies such as a digital ELP is the activity 
of a team of people. The fact that students are end-users and part of the team makes the 
outcome more valuable and the efforts more worthwhile.  
 

The proof of the pudding, however, is in the eating. And ‘Seeing is believing’. This is 
the punch line of the ELP story. The ‘eating’ is the learning process. The ‘seeing’ is the 
result. What is more, the student is also the chef of the meal who can very well clarify how 
the meal was prepared and why it was served in that way  (the portfolio), containing the 
actual proof of personal progress and work in a self-composed menu (the dossier) created 
in a powerful (e-) learning environment . 
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For a full version of the portfolio, see http://www.6C-learning.org   

 
Notes 
1. For notions and functions, the threshold level (Van Ek, 1977), on which the CEF is 
based, is still available. We also refer to our work on the text selection and lexical 
difficulty (Baten 2004b, 2005) for LSP purposes. 
2. Translations in all the European languages are therefore being provided and 
validated. The Dutch version will be online available as of July 2006. 
3.  Thanks to the funding by the EU Socrates/Minerva Programmes, the Department 
of Foreign Languages of the Università degli Studi of Milan, co-ordinated a digital 
ELP for adults (in particular for university students of foreign languages) which is 
made available (for free and for unlimited time) to institutions, education centres, 
universities, high schools, students and teachers who wish to try and use it without 
any profit. This digital ELP exists for  English, Italian, Spanish, Swedish, German, 
and Greek . 
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